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f a worksheet. My friend and mentor Don Graves confirms what I al-
but that the writing isn't getting any better: “I'm
g is tanght, how Tittle time is provided for chil-
on't see children challenged by teachers
the teacher’s own high Jevel of literacy”

the equivalent 0
ready know, that more kids are writing

still very concerned about how little writin

dren to write. And when time is provided, 1d
who have been prepared to teach it through

(Routman 1995, 524).
The comments of a stu
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Writing workshop began with 2 minilesson presented by
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cluded with whole-group
with Danny, supporting his efforts. When Danny told me Andrew was always saying that
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t especially interested

rEGIE: Andrew, 1 worl with a lot of teachers in writing, and I go
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the difference is here.
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wxated. You wouldn't have to rewrite very good and you wouldn’t have to be
serjous with conferences. [The teachers] would just go to the publishing center
and sign you up an blish. It wasn't serions. '

be thirteen books, but when you
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REGIE: Andrew, I was particularly interested when you talked with Mr. Young and me
-0 class today, and you said you had published five books from September to
November and you renlized they weren't very gooc.

@' hey weren't, but the teachers kept complimenting you, just to make you -
work harder, but it didn't work. And you realized, Hey., 7 can’t do this. These aren’t
good books.
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supposed to
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T cause they had a conference with you. Once

you should have wot
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ad a list, and it said yo

u have to write your story and
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Jed harder on this. 1 think they knew.




What’s Gone Wiong in the Teaching of Writing?

REGIE: ;kay. And since you've been here, you've published one book, and you told
e pzefty good. Tell me about that, what you're working on now.

ng dnd pasting,

drew, you told me that at your other school you got to choose your own

ig topics. So that part’s not really different. The part that’s different, if I'm

“you correctly, is that here the writing is taken more seriously.
eah.

ANDREW; Mh-hubh, it didn't really matter what you wrote. You could even publish in a day.

REGIL: Well, sometimes you can write something short that's really excellent, but
se weren't?

EGIE: You know, Andrew, a lot of people think that kids just want to get the stuff
d own and get done with it. But you're saying that's not true. You're saying you feel

really good when you do quality work.

DRE ah, you should try to take up all your time to do as much as you can and

T best.

TV g
~%0ut:of the mouths of babes. What's gone wrong? A tough question with no easy an-
swers:.: However, certain factors appear to contribute strongly to the lack of quality writ-
ing:n classrooms.
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by ‘ Lacking Knowledge

. The truth is, most of us know very little about-how to teach writing. To become certified
as an elementary teacher in most states, courses in writing are still not required. In fact,
many universities have few or no course offerings in writing (Routman 1995, 525). Fur-
thermore, many of us fear and dislike writing ourselves. We remember writing to meet
our teachers’ values and purposes, we remember the red marks on our papers, some of
us even remember writing as punishment.

Still, with the best of intentions, we forged ahead. Many of us read about writing
process classrooms and established “writing workshops.” We followed a formula without
understanding the recursive, idiosyncratic nature of writing. We didn’t know that we
i could not teach writing (or any subject) well unless we ourselves were knowledgeable
e and highly literate as readers and writers. We didn’t realize that we could value, observe,

and use our own writing processes to become betier writing teachers.

Almost all the changes I have made in how I teach writing stem from trusting what
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Tir/®kay. And since you've been here, you've published one book, and you told
etty good. Tell me about that, what you're working on now.

sublished about my hockey experiences, and now I'm writing about my
hobbies.

u1'seem very interested in making sure that your writing is well done. So
you doing, or what's happening in your class to make your writing better?

, when I have a conference with you or Mr. Young, it’s more serious
at'my other school. Like I'm expected to have reread my writing carefully and
“oiit a form saying what I need. And then, at the conference [ learn things,

ng ind pasting,

ew, you told me that at your other school you got to choose your own
ig topics. So that part’s not really different. The part that’s different, if I'm
aring you correctly, is that here the writing is taken more seriously.

eah.

ANDREW; JTh-hubh, it didn’t really matter what you wrote. You could even publish in a day.

REGIE: Well, sometimes you can write something short that's really excellent, but
se weren't?

_ hey weren't, cause they . . . they just weren't.

i: You know, Andrew, a ot of people think that kids just want to get the stuff
down and get done with it. But you're saying that's not true. You're saying you feel
really sood when you do quality work.

ah, yau should try to take up all your time to do as much as you can and
T best.
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+Qut.of the mouths of babes. What's gone wrong? A tough question with no easy an-
swers.. However, certain factors appear to contribute strongly to the lack of quality writ-
'ingin classrooms.

] Lacking Knowledge

© The truth is, most of us know very little about-how to teach writing. To become certified
as an elementary teaclier in most states, courses in writing are still not required. In fact,
many universities have few or no course offerings in writing (Routman 1995, 525). Fur-
thermore, many of us fear and dislike writing ourselves. We remember writing to meet
our teachers’ values and purposes, we remember the red marks on our papers, some of
us even remember writing as punishment.

Still, with the best of intentions, we forged ahead. Many of us read about writing
process classrooms and established “writing workshops.” We followed a formula without
understanding the recursive, idiosyncratic nature of writing, We didn’t know that we
could not teach writing (or any subject) well unless we ourselves were knowledgeable
and highly literate as readers and writers. We didn't realize that we could value, observe,
and use our own writing processes to become better writing teachers.

Almost all the changes T have made in how I teach writing stem from trusting what




